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This research addresses the critical need for screening attention-

deficit/hyperactivity disorder (ADHD) traits in university students, a 

demographic often overlooked in ADHD studies. The primary aim was to 

identify potential indicators of ADHD and examine the prevalence and 

severity of these traits among different student groups. A cross-sectional 

survey design with non-probability purposive sampling strategy was used. 

The study sample comprised of (N=200) students from the speech therapy 

and social work departments of a university in Greece. The assessment 

measures included a specially designed questionnaire, Brown Attention-

Deficit Disorder Symptom Assessment Scale (BADDS) for ADHD 

screening. The study confirms ADHD traits in university students, 

showing significant variations between speech-language pathology and 

social work students. Specifically, Speech Therapy students had 

significantly lower levels of impulsive decision making (p=.001), 

impulsive speech and communication (p=.05), and reduced feelings of 

underachievement (p=.001) than Social Work students. Conversely, social 

work students were found to have significantly higher levels of emotional 

reactivity and sensitivity (p = .005) and irascibility (p = .005). This study 

reveals ADHD symptoms in university students, underscoring the demand 

for targeted screening, tailored interventions, and personalized support 

services. 
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Introduction 

     This research examines Attention-Deficit/Hyperactivity Disorder /traits 

(ADHD) among university students, a population that has been historically 

underrepresented in the ADHD literature despite an increase in diagnoses 

across all age groups (Koziol, 1999; Selikowitz, 2021). To address the 

misconception that ADHD is limited to children, this study will examine 

the persistence of the condition into adulthood and its impact on higher 

education (Polanczyk et al., 2007; Sacchetti & Lefler, 2014).This study 

will assess the prevalence of ADHD and its impact on students’ academic 

and social lives. Given ADHD’s potential to affect academic performance 

and personal growth, the research underscores the need for universities to 

develop strategies to support affected students (Daley & Birchwood, 

2010).Using established instruments such as the Conners’ Rating Scales 

(Conners, 1997; Conners et al., 1999), the study aims to measure the 

incidence of ADHD symptoms and their various manifestations, from 

inattention to hyperactivity and impulsivity (Levine et al., 2019; Wender, 

1998). 

       Findings will guide the creation of targeted supports that are tailored 

to the needs of students. Highlighting the need to understand ADHD in 

adults, particularly in academic settings, the research has screened students 

in speech therapy and social work departments at a Greek university for 

ADHD indicators. ADHD symptoms in adults can be more subtle yet 

impactful, affecting organizational skills, concentration, and the ability to 

manage tasks and interactions (Asherson & Buitelaar, 2015; Jarrett, 2016; 

Barkley, 2008). Hyperactivity can turn into restlessness, and impulsivity 

can lead to poor decision making (APA, 2022).The following section 

describes adult-relevant ADHD traits classified in DSM-5 that profoundly 

affect daily functioning (Arnold et al., 2015). In addition, the concept of 

academic achievement satisfaction will be considered, as it represents the 

subjective fulfilment individuals feel about their educational achievements 

(Doménech-Betoret et al., 2017; Henning et al., 2021). 

       Emotion dysregulation, a critical aspect of ADHD, affects how 

individuals manage emotional responses to daily challenges. In ADHD, 

this can manifest as excessive emotional expression, emotional lability, 

and misallocated attention to emotional stimuli, often leading to irritability 
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and reactive aggression (Shaw et al., 2014; Astenvald et al., 2 

022).Diagnostic tools for adults with ADHD, such as the Adult ADHD 

Clinical Diagnostic Scale (ACDS) and the Brown Attention-Deficit 

Disorder Symptom Assessment Scale (BADDS), are tailored for adult 

symptoms. The ACDS uses a structured interview based on DSM criteria, 

while the BADDS assesses attention, memory, and mood (Adler & Cohen, 

2004; Kessler et al., 2010; Brown, 1996). The Conners’ Adult ADHD 

Rating Scales (CAARS) provide additional dimensions of ADHD 

symptoms (Conners, 1997; Conners et al., 1999; Pagán et al., 2022). The 

PAI, on the other hand, provides a comprehensive view of psychological 

well-being beyond ADHD (Hopwood et al., 2013). These tools are critical 

for developing interventions and enhancing student support in higher 

education (Lancaster & Liljequist, 2018; Harrison et al., 2019). The 

rationale for this study focuses on the early identification and support of 

university students with ADHD traits, with findings showing these traits 

and the effectiveness of the method used. Departmental differences in trait 

prevalence underscore the need for nuanced screening across academic 

settings. 

Objectives of the study 

    The study aims to identify potential indicators of ADHD-related traits 

and assess any differences in the prevalence of these traits between student 

groups. This screening is crucial to understanding how ADHD may impact 

students’ academic and social well-being and to develop strategies and 

interventions. The study used a tailored questionnaire, aligned with 

standardized ADHD scales, to screen speech therapy and social work 

students at a Greek university for ADHD traits. 

Hypotheses of the study 

        The following hypotheses of the present study were formulate based 

on the literature review of ADHD traits in university students. 

1. Departmental Variation: There may be discernible differences in 

the occurrence and intensity of ADHD-related traits between 

students in the Speech-Language Therapy Department and those in 

the Social Work Department, which may influence the need for 

evaluations.  
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2. Feelings of Academic Underachievement: A proportion of students 

at the Greek University may have perceptions of academic 

underachievement, which may be associated with ADHD-related 

traits.  

3. Information Processing: Students who exhibit ADHD-related traits 

may have difficulty filtering and processing incoming information, 

possibly resulting in cognitive overload and decreased academic 

efficiency.  

4. Cognitive Engagement: Students who exhibit traits suggestive of 

ADHD are expected to have more difficulty sustaining attention 

during tasks that are repetitive or lack sufficient stimulation than 

their peers.  

5. Impulsivity: The study will examine whether students with 

ADHD-related traits exhibit increased impulsivity in their behavior 

and decision-making processes.  

6. Emotional Regulation: It is hypothesized that students with traits 

indicative of ADHD may exhibit greater emotional variability than 

those without such traits.  

7. Motor restlessness: It is hypothesized that students who exhibit 

ADHD-related traits may have a greater tendency to engage in 

continuous movement, which indicates restlessness and 

hyperactivity. These hypotheses will frame the subsequent 

investigation and guide the method employed to provide a 

comprehensive understanding of the multifaceted nature of ADHD 

in the university student population. 

Method 

Research Design 

This study implemented a cross-sectional survey design 

specifically for screening ADHD symptoms among students and 

examining their prevalence within two distinct student groups at a Greek 

university. The goal was to screen for potential indicators of ADHD and 

to understand its potential impact on academic and social functioning, thus 

informing the development of interventions. 
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Sample and Sampling Strategy 

A convenience sampling strategy was used to recruit 200 female 

Greek university students from Speech Therapy and Social Work 

departments, with 100 from each field. This strategy allowed for the 

efficient collection of data within the university setting. 

Inclusion and Exclusion Criteria 

Active enrollment in the Speech Therapy or Social Work programs 

was the primary inclusion criterion. The only exclusion criterion was non-

completion of the questionnaire, which facilitated a high response rate and 

optimal use of the distributed questionnaires.   

Measures  

Brown Attention-Deficit Disorder Symptom Assessment Scale 

(BADDS). For the collection of research data, a questionnaire was 

designed by the team based on standardized scales, such as the Brown 

Attention-Deficit Disorder Symptom Assessment Scale (BADDS). It 

consisted of 23 closed-type questions formatted as a scale and gauged 

various behavioral and cognitive aspects to identify potential ADHD 

symptoms, challenges, and coping strategies. 

Data Collection 

The questionnaire was disseminated to 200 female Greek 

university students, comprising 100 from the Speech Therapy department 

and 100 from Social Work of a Greek University. The selection of the 

sample was undertaken without regard to origin, family background, or 

socioeconomic status. Each respondent was informed that participation 

was optional, and discontinuation of the questionnaire at any point was 

permissible. An approximate duration of 15 minutes was observed for the 

completion of the questionnaire. Data were collected from January to May 

2022 in the Departments of Speech Therapy and Social Work at a Greek 

university. 

Encoding and Statistical Analysis 

Each potential answer to a question was encoded with an integer 

based on the count of potential answers. Subsequently, data were entered 

into a computer system, wherein each variable corresponded to a specific 

question. For the data input and statistical analysis, SPSS software was 

employed. Descriptive Distribution. The results were compiled into 
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structured tables. The name of each variable and the associated question to 

which it pertained were identified. The groups under examination and the 

totality of responses were also documented. Measurable variables were 

depicted with their mean value, standard deviation, minimum, and 

maximum values, while non-measurable variables were illustrated with 

their frequency and relative frequency. Statistical Comparisons to ascertain 

if specific categories of respondents yielded varied answers, tables were 

used wherein responses of the two pertinent questions were combined. The 

statistical test used for the verification of observed differences was the x2-

test. In the statistical analysis, differences deemed statistically significant 

corresponded to a probability of p<0.05. The SPSS software package was 

employed for the entirety of the statistical analysis. 

Ethical considerations 

Strict adherence to the Nuremberg code and the Helsinki 

declaration was maintained to ensure the protection of individuals from 

any research harm. Before the initiation of the questionnaire, the purpose 

of the research was explained, minimal disruption to daily life and ongoing 

work was guaranteed, and the anonymity of the questionnaire was 

emphasized. 

Results 

The current study aimed to identify ADHD-related traits among 

university students within the Speech Therapy and Social Work 

departments. A meticulously distributed set of 200 questionnaires achieved 

a perfect return rate, providing a robust data set for analysis. Chi-squared 

test results are used to determine the statistical significance of 

departmental differences in each behavior category. Finding revealed 

feelings of underachievement are significantly higher among Social Work 

students, with a p-value of .001 indicating a meaningful difference 

between the two groups. In addition, Speech-Language Pathology students 

report less difficulty maintaining focus while reading and in group 

discussions, with marginal significance (p = .05), suggesting greater ability 

to focus in these areas compared to their Social Work peers. In contrast, 

both departments reported low levels of interruptive communication, with 

some social work participants experiencing more difficulty maintaining 

focus while reading.
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Table 1 

Chi-Square Results for Feelings of Underachievement, Difficulty in Focus and Tendency to Interrupt (1-5) 

 

 

 

 

 

Behavioral  

Categories 

 

Department 

of 

Attendance 

 

Not at all 

 

 

 

To a small 

extent 

 

To some 

extent 

 

 

To a 

moderate 

extent 

 

To a large 

extent 

 

To a very 

large 

extent 

 

 

n 

 

 

 

χ2 (5) 

 

 

p 

N % N     % N     % N     % N     % 

 

N     % N     % 

 

Feelings of 

underachievement 

 

Speech 

Therapy 

Social Work 

Total 

10  (10.0) 

12 (12.0) 

22 (110) 

27 (27.0) 

9 (9.0) 

36 (18.0) 

26 (26.0) 

19(19.0) 

45 (22.5) 

25 (25.0) 

39(39.0) 

64(32.0) 

10 (10.0) 

19(19.0) 

29(14.5) 

2 (2.0) 

2 (2.0) 

4 (2.0) 

100 

100 

200 

 

16.126 

 

 

.001 

Frustration at a 

disorganized 

mind 

 

Speech 

Therapy 

Social Work 

Total 

34 (34.0) 

19(19.0) 

53(26.5) 

23 (23.0) 

23 (23.0) 

45 (23.0) 

20 (20.0) 

20 (20.0) 

40 (20.0) 

11(11.0) 

23 (23.0) 

34 (17.0) 

9 (9.0) 

9 (9.0) 

18 (9.0) 

3 (3.0) 

6 (6.0) 

9 (4.5) 

100 

100 

200 

 

9,481 

 

 

.091 

 

Difficulty in 

maintaining focus 

while reading 

Speech 

Therapy 

Social Work 

Total 

26 (26.0) 

21 (21.0) 

47 (23.5) 

31 (31.0) 

17 (17.0) 

48 (24.0) 

16 (16.0) 

17 (17.0) 

33 (16.5) 

17(17.0) 

24 (24.0) 

41(20.5) 

8 (8.0) 

13 (13.0) 

21 (10.5) 

2 (2.0) 

8 (8.0) 

10 (5.0) 

100 

100 

200 

 

11,077 

 

 

.05 

Difficulty 

maintaining focus 

in group 

discussion 

Speech 

Therapy 

Social Work 

Total 

  52 (52 

.0) 

33 (33.0) 

85 (42.5) 

19 (19.0) 

26 (26.0) 

45 (22.5) 

15 (15.0) 

12 (12.0) 

27 (13.5) 

    8 (8.0) 

14 (14.0) 

22 (11.0) 

  4 (4.0) 

12 (12.0) 

16 (8.0) 

  2 (2.0) 

3 (3.0) 

5 (2.5) 

100 

100 

200 

 

11,506 

 

.05 
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*p < .05, ***p < .001 

 The Table 1 compares the departments of Speech Therapy with Social Work on several behavior categories. Speech Therapy 

participants reported no frustration with disorganization and minimal difficulty with reading. Both departments reported low levels of 

interruptive communication, with some Speech therapy participants experiencing significant irascibility. Difficulty concentrating on 

boring tasks was noted, particularly in the Speech-language Therapy group, which also reported higher levels of mental chatter and 

feelings of being overwhelmed. Daydreaming was common in both department students. 

Table 2  

Chi-Square Results for Behavioral Categories including Irascibility, Difficulty Maintaining focus, overwhelmed mind, Daydreaming 

by Department of Attendance (6-10)  

 

Behavioral  

Categories 

 

Department 

Of 

Attendance 

Not at all 

 

 

To a 

small 

extent 

 

To some 

extent 

 

To a 

modera

te 

extent  

To a 

large 

extent 

 

To a 

very 

large 

extent 

         n χ2 (5) p 

 

N     % 

 

N     % 

 

N     % 

 

N     % 

 

N     %     

 

N     % 

 

Irascibility 

 

Speech 

Therapy 

Social Work 

Total 

21 (21,0) 

18 (18,0) 

39 (19,5) 

27 (27,0) 

20 (20,0) 

47 (23,5) 

17 (17,0) 

17 (17,0) 

34 (17,0) 

21(21,0) 

13(13,0) 

34(17,0) 

10(10,0) 

18(18,0) 

28(14,0) 

4(4,0) 

14(14,0) 

18(9,0) 

100 

100 

200 

10,997 

 

.005 

 

Difficulty 

maintaining 

focus on 

boring  tasks 

Speech 

Therapy 

Social Work 

Total 

7 (7,0) 

3(3,0) 

10(5,0) 

24 (24,0) 

14 (14,0) 

38 (19,0) 

22 (22,0) 

21 (21,0) 

43(21,5) 

21(21,0) 

26(26,0) 

47(23,5) 

21(21) 

18(18,0) 

39(19,5) 

5(5,0) 

18(18) 

23(11,5) 

10010

0200 

 

12,365 

 

.005 

 

Tendency to 

interrupt 

 

Speech 

Therapy 

Social Work 

Total 

28 (28.0) 

30 (30.0) 

   58(29.0) 

28 (28.0) 

17 (17.0) 

  45 (22.5) 

17 (17.0) 

19 (19.0) 

36 (18.0) 

 

23(23,0) 

14(14,0) 

   37(18,5) 

10 (10.0) 

13 (13.0) 

 23 (11.5) 

6 (6.0) 

9 (9.0) 

  15 (7.5) 

100 

100 

200 

 

3,904 

 

 

.694 
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Excessive 

mental 

chatter 

Speech 

Therapy 

Social Work 

Total 

21(21,0) 

15(15,0) 

36(18,0) 

32 (32,0) 

21 (21,0) 

53 (26,5) 

19(19,0) 

24(24,0) 

43(21,5) 

11(11,0) 

18(18,0) 

29(14,5) 

13(13,0) 

15(15,0) 

28 (14) 

 

4(4,0) 

7(7,0) 

10010

0200 

6,515 

 

.789 

 

 

Overwhelme

d mind 

S& 

Language 

Therapy 

Social Work 

Total 

27(27,0) 

24 (24,0) 

51 (25,5) 

36 (36,0) 

20 (20,0) 

56 (28,0) 

19(19,0) 

25(25,0) 

44(22,0) 

10(10,0) 

15(15,0) 

25(12,5) 

5(5,0) 

7(7,0) 

12 (6) 

11(5,5) 

3(3,0) 

9(9,0) 

10010

0200 

 

9,899 

 

 

.698 

 

 

Excessive 

daydreaming 

 

Speech 

Therapy 

Social Work 

Total 

12 (12,0) 

21(21,0) 

33(16,5) 

19 (19,0) 

18 (18,0) 

37 (18,5) 

14(14,0) 

17(17,0) 

31(15,5) 

23(23,0) 

14(14,0) 

37(18,5) 

25 (25) 

18(18) 

43(22,5) 

12(12,0) 

7(7,0) 

19 (9,5) 

10010

0200 

 

7,416, 

 

 

.694 

*p < .05, ***p < .001 

       Table 2 provides a comparative analysis of behaviors such as irascibility and concentration difficulties between speech therapy 

and social work students. It reports the frequency and proportion of these behaviors and uses chi-squared tests to determine if the 

observed differences are statistically significant. 
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Table 3 

Chi-Square Results for Behavioral Categories including Impulsivity, Mood Instability and Difficulty with Task  

Prioritization according to Department of Attendance 

  

Behavioral 

Categories 

Department 

Of 

Attendance 

Not at all 

 

 

To a 

small 

extent 

 

To some 

extent 

 

To a 

moderate 

extent 

To a 

large 

extent 

 

To a very 

large 

extent 

 

n 

 

χ2 (5) 

 

P 

N     % N     % N     % N     % 

 

N     % N     % 

   Impulsive 

    speech        

Speech 

Therapy 

12 (12.0) 36 (36.0) 24 (24.0) 16(16.0) 8 (8.0) 4(4.0) 100 

 

11.941 

 

.05 

 

Social Work 13(13.0) 21 (21.0) 17 (17.0) 22 (22.0) 17(17.0) 10(10.0) 100   

 Total 25 (12.5) 57 (28.5) 41 (20.5)   38  (19) 25(12.5) 14(7.0) 200   

Impulsive   

  decision   

  making 

Speech 

Therapy 

20 (20.0) 27 (27.0) 28 (28.0) 18(18.0) 2 (2.0) 5(5,0) 100 22.043 .001 

Social Work 19 (19.0) 15 (15.0) 18(18.0) 19(19.0) 21 (21.0) 8(8.0) 100   

Total 39 (19.5) 42 (21.0) 45 (23.0) 37 (18.5) 23 (11.5) 13(6.5) 200   

Impulsive 

Communicati

on 

Speech 

Therapy 

36 (36.0) 27 (27.0) 19(19.0) 14(14.0) 3(3.0) 1(1.0) 100 11.980 .05 

Social Work 34 (34.0) 16 (16.0) 19(19.0) 13(13.0) 11(11.0) 7(7.0) 100   
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Total 70 (35.0) 43 (21.5) 38(19.0) 27(13.5) 14 (7.0) 8(4.0) 200   

Mood   

instability 

 

Speech 

Therapy 

2(7.0) 21 (21.0) 21 (21.0) 22(22.0) 24(24.0) 10(10.0)      100   

Social Work 5 (5.0) 14(14.0) 14(14.0) 18(18.0) 32(32.0) 17(17.0)            100 7,443 .698 

Total 7 (3.5) 35 (17.5) 35 (17.5) 40 (20.5) 58 (28.0) 27(13.5) 200   

Difficulty 

with task 

Prioritization 

Speech 

Therapy 

Social Work 

Total 

24 (24.0) 

14(14.0) 

38(19.0) 

26 (26.0) 

19 (19.0) 

45 (22.5) 

21 (21.0) 

23 (23.5) 

44 (22.0) 

20 (20.0) 

17 (17.0) 

37 (18.5) 

7 (7.0) 

15 (15.0) 

22 (11.0) 

2 (2.0) 

12(12.0) 

14 (7.0) 

100 

100 

200 

 

14,107 

 

 

.05 

           

*p < .05, ***p < .001 

 Table 3 illustrates the prevalence of various impulsive behaviors and mood instability across two university departments: 

Speech Therapy and Social Work. The behaviors examined include impulsive speech, decision making, communication, mood 

instability, and difficulty prioritizing tasks. Chi-squared test results are provided to determine the statistical significance of departmental 

differences in each behavior category. Demonstrates a distribution of impulsive behaviors and mood instability across students from 

the Speech Therapy and Social Work departments. Notably, impulsive decision-making is significantly higher in the Social Work 

department, with a very strong statistical difference (p<0.001). Impulsive speech and communication also show significant differences 

(p<0.05) across departments. Mood instability, however, does not present a significant variation between departments, indicating it's a 

common trait among students. Task prioritization difficulty is significantly more prevalent in Speech Therapy (p<0.05). 
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Table 4 

 

Table 4: Chi-Square Results for Physical and emotional behaviors by Department of Attendance 

 

Physical 

Emotional 

Categories 

Department 

of  

Attendance 

Not at all 

 

 

N   % 

To a 

small 

extent 

N   % 

To some 

extent 

 

N   % 

To a 

moderat

e extent 

N   % 

To a 

large 

extent 

N   % 

To a very 

large 

extent 

     N   % 

n x2 (5) p 

Multitasking 

with 

Incomplete 

tasks 

Speech 

Therapy 

36 (36,0) 35 (35,0) 11 (11,0) 12 (12,0) 6 (6,0) 0 (0,0) 100 10,942 .005 

 

Social Work 35 (35,0) 24 (24,0) 17 (17,0) 12 (12,0) 5 (5,0) 7 (7,0) 100 

Total 71 (35,5) 59 (29,5) 28 (14,0)  24 12,0 11 (5,5) 7 (3,5) 200 

Emotional 

reactivity 

Speech 

Therapy 

16 (16,0) 32 (32,0 21 (21,0) 17 (17,0) 14 (14,0) 0 (0,0) 100 8,406 .005 

  

Social Work 17 (17,0) 24 (24,0 19 (19,0) 17 (17,0) 14 (14,0) 0 (0,0) 100 

Total 33 (16,5) 56 (28,0 40 (20,0) 34 (17,0) 30 (15,0) 7 (3,5) 200 

Easily upset 

Speech 

Therapy 

12 (12,0) 29 (29,0) 23 (23,0) 22 (22,0) 11 (11,0) 3 (3,0) 100 12,603 .005 

 

Social Work 8 (8,0) 18 (18,0) 22 (22,0) 18 (18,0) 23 (23,0) 11 (11,0) 100 

Total 20 (10,0 47 (23,5) 45 (22,5) 40 (20,0) 34 (17,0) 14 (7,0) 200 

Emotional 

sensitivity 

Speech 

Therapy 

9 (9,0) 28 (28,0) 21 (21,0) 20 (20,0) 17 (17,0) 5 (5,0) 100 12,021 .005 

 

Social Work 9 (9,0) 17 (17,0) 14 (14,0) 17 

(17,00) 

28 (28,0) 15(15,0) 100 

Total 18 (9,0) 45 (22,5) 35 (17,5) 37 (18,5) 45 (22,5) 20(10,0) 200 

Constant 

Movement 

Speech 

Therapy 

9 (9,0) 16 (16,0) 29 (29,0) 20 (20,0) 15 (15,00 11(11,0) 100 8,722 .005 

 

Social Work 4 (4,0) 12 (12,0) 18 (18,0) 29 (29,0) 20 (20,0) 17(17,0) 100 

Total 13 (6,5) 28 (14,0) 47 (23,5) 49 (24,5) 35 (17,5) 28(14,0) 200 
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*p < .05, ***p < .001 

 Table 4, entitled "Chi-Square Results for Physical-Emotional Categories by Department of Attendance," clearly displays the 

frequency and percentage of various behavioral and emotional tendencies related to departmental attendance. These categories include 

multitasking, emotional reactivity, constant movement, fidgeting and difficulty waiting one's turn. The table highlights chi-squared 

statistics for each category, indicating the significance level of the findings, with "NS" indicating non-significant p-values. It reveals 

statistically significant differences in ADHD-related behaviors between Speech Therapy and Social Work. While multitasking with 

incomplete tasks is common and occurs in the speech-language therapy group, emotional reactivity and sensitivity are significantly 

higher in the social work group). There is a notable frequency of certain behaviors like constant movement and fidgeting reported in 

both departments, with Speech Therapy students showing a higher tendency towards these behaviors. Chi-squared tests indicate 

significant differences in these behaviors, except for discomfort with stillness, suggesting specific departmental influences on students' 

behaviors and emotional experiences. Behaviors like multitasking with incomplete tasks, emotional reactivity, and difficulty waiting 

one's turn show significant variances between the departments (p < .05). However, the differences in discomfort with stillness are not 

statistically significant (p = .789). 

Discomfort 

with 

stillness 

Speech 

Therapy 

16 (16,0) 20 (20,0) 21 (21,0) 21 (21,0) 15 (15,0) 7 (7,0) 100 12.768 .005 

 

Social Work 13 (13,0) 10 (10,0) 17 (17.0) 18 (18,0) 20 (20,0) 22 (22,0) 100 

Total 29 (14,5) 30 (15,0 38 (19,0) 39 (19,5) 35 (17,5) 29 (14,5) 200 

 

Fidgeting 

Speech 

Therapy 

20 (20,0) 34 (34,0 11 (11,0) 14 (14,0) 13 (13,0) 8 (8,0) 100 7,244 .005 

 

Social Work 20 (20,0) 20 (20,0 10 (10,0) 19 (19,0) 15 (15,0) 16(16,0) 100 

Total 40 (20,0) 54 (27,0 21 (10,5) 33 (16,5) 28 (14,0) 24(12,0) 200 

Difficulty 

Waiting 

one’s turn 

Speech 

Therapy 

43 (43,0) 30 (30,0 7 (7,0) 11 (11,0) 6 (6,0) 3 (3,0) 100 14,095 .005 

 Social Work 33 (33,0) 28 (28,0 19 (19,0) 3 (3,0) 10 (10,0) 7 (7,0) 100 

Total 76 (38,0) 58 (29,0 26 (13,0) 14 (7,0) 16 (8,0) 10 (5,0) 200 
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Discussion 

 The results of this study confirm the initial hypothesis by 

illustrating significant differences in ADHD-related characteristics 

between students from different departments. The distinct feelings of 

underachievement observed between the Speech Therapy and Social Work 

departments highlight the central role of environmental and disciplinary 

influences in the manifestation or reinforcement of these characteristics. 

The data support the hypothesis regarding feeling underachieved. 

Specifically, the Speech Therapy department exhibited a moderate feeling 

of underachievement, whereas this feeling was more robustly manifested, 

to a moderate degree, within the Social Work department. 

 The empirical findings of the research identify specific behaviors 

associated with ADHD traits, including challenges in prioritizing tasks and 

maintaining focus. These behaviors differ between departments, 

particularly in aspects such as maintaining interest in reading material and 

sustaining focus during group dialogue. The findings of the study 

underscore pronounced discrepancies between the two departments in 

terms of their ability to maintain focus in different academic scenarios. 

Such observations indirectly support the hypothesis centered on attentional 

drift during monotonous or minimally stimulating tasks. 

 Although the results shed light on the facets of emotional instability 

and its manifestations, they fall short of addressing impulsivity in both 

behavior and decision- making processes. Consequently, the verdict on this 

hypothesis remains inconclusive with the evidence available. The evidence 

gathered supports the hypothesis, revealing that a significant proportion of 

students in both departments experience marked emotional instability, 

such as heightened irritability. It should be noted that the Speech Therapy 

department showed a slightly higher predisposition in this regard. The data 

presented do not allow direct comment on motor restlessness or 

hyperactivity. Therefore, conclusions regarding this hypothesis remain 

uncertain based on the evidence. 

 In the discussion of this study’s findings, the interdepartmental 

discrepancies ADHD-like traits among university students are notable. 

These differences were not only pronounced between the Speech Therapy 

and Social Work departments but also indicative of the varied influence 
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that environmental and academic demands exert on students. The distinct 

underachievement patterns observed suggest that these demands may 

differentially affect students’ perceptions of success and their academic 

self-concept (Birchwood & Daley,2010, Kwon et al., 2018). 

 While previous literature has often highlighted the persistence of 

ADHD symptoms into adulthood, the present study lends weight to the 

argument that these symptoms can substantially influence the academic 

trajectories of university students. (Du Paul & Stoner, 2014). The 

difficulties in maintaining focus, particularly during reading and group 

discussions, point to a potential mismatch between the students’ needs and 

the traditional educational delivery methods.   

 The emotional dimensions of ADHD, as seen in the variability of 

emotional reactivity and irritability across departments, align with the 

broader recognition of emotion dysregulation as a significant component 

of ADHD (Martz et al., 2023, Wilms, 2020). Although the current study 

did not directly measure hyperactivity, the relative impact of emotional 

dysregulation suggests that this component may play a more pronounced 

role in the academic difficulties faced by university students with ADHD 

than previously understood. 

 Moreover, the study’s results have important implications for 

university policies and support programs. The observed challenges in task 

prioritization and multitasking call for the development of targeted 

interventions that can assist students in managing their academic workload 

more effectively (Gawrilow et al., 2011, Siklos et al., 2004). This is critical 

as the ability to navigate complex and demanding educational 

environments is essential for academic success. 

 In light of these findings, the study emphasizes the necessity for 

universities to adopt a more nuanced approach in supporting students with 

ADHD. The provision of services that address both the cognitive and 

emotional aspects of ADHD is crucial. Additionally, the data suggest 

interventions should be tailored not only to the specific symptoms of 

ADHD but also to the disciplinary contexts within which students operate 

(Siouti et al., 2023; Theodoratou et al., 2023a, Theodoratou et al., 2023b; 

Siouti et al., 2023). 
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Conclusion 

 The primary aim of screening for ADHD-related traits was 

achieved, revealing that significant variations do exist between 

departments, thus confirming our hypotheses regarding both the presence 

of such traits and the differences in their severity and manifestation. In 

conclusion, the study provided a nuanced understanding of ADHD-related 

traits among students from the Speech Therapy and Social Work 

departments of a Greek university. Departmental Variation. The 

hypothesis of departmental variation in the presence and severity of 

ADHD-related traits was confirmed. Significant differences were observed 

between the two departments, particularly in the Speech Therapy 

department where there was a notable presence of impulsive 

communication, difficulty with task prioritization, and discomfort with 

stillness, among others. These findings suggest department-specific 

patterns that could necessitate ADHD evaluations. Feelings of Academic 

Underachievement: The hypothesis regarding feelings of academic 

underachievement was also confirmed. A considerable proportion of 

students, especially from the Social Work department, reported moderate 

underachievement, indicating this feeling is present and may be associated 

with ADHD-related traits. 

 The hypothesis concerning challenges in information processing 

was partially confirmed. While the study did not directly measure 

cognitive overload, indicators such as difficulty maintaining focus during 

reading and group discussions, and excessive mental chatter suggest 

potential information processing challenges among students. As far as 

cognitive engagement was concerned, the study confirmed the hypothesis 

that students potentially requiring ADHD evaluation may struggle with 

attention disorientation during monotonous tasks. A significant number of 

respondents from both departments reported difficulty focusing on boring 

or challenging tasks. The hypothesis on impulsivity was substantiated, 

particularly in the Speech Therapy department, where impulsive speech 

and decision-making were reported. The Social Work department also 

displayed impulsivity but to a lesser extent, indicating varying levels of 

this trait among the departments. 
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 Emotional regulation was a confirmed concern, as seen in the 

reported feelings of irascibility, mood instability, and being easily upset. 

These traits were prominent in both departments, supporting the 

hypothesis that students with potential ADHD traits may exhibit higher 

levels of emotional instability. The hypothesis about motor restlessness 

was also confirmed. A consistent percentage of students from both 

departments reported continuous movement, discomfort with stillness, and 

difficulty waiting their turn, which are indicative of restlessness and 

hyperactivity. 

 Overall, the study’s results emphasize the importance of ADHD 

screening and the need for department-specific strategies to support 

students with ADHD traits. These findings underline the relevance of 

tailored interventions to enhance academic and social well-being in 

university settings. 

Limitations  

 The study focused on female Greek university students from two 

departments, which means the findings might not necessarily apply to 

other groups, such as different genders, nationalities, or students from 

other disciplines. The data, gathered through personal interviews based 

on questionnaires, could have some biases, including the possibility that 

participants might provide answers they deem socially acceptable or 

forget certain details. 

 The selection of participants didn’t consider factors like origin, 

family background, or socioeconomic status. This could mean that some 

groups might be more represented than others, affecting the overall 

results. The data collection spanned from January to May 2022, a 

relatively short duration. This timeframe might not account for changes 

in ADHD traits that could occur due to different seasons or academic 

semesters. 

 In choosing to use only fully completed questionnaires, the study 

may have missed out on some valuable insights from those who only 

partially filled them out. This could also introduce a slight bias towards 

those who finished the entire questionnaire. While the study used the 

standard probability of p<0.05 to determine what’s statistically 

significant, there might be some trends or patterns that didn’t meet this 
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standard but are still noteworthy. Lastly, the questionnaire, which took 

about 15 minutes to complete, could lead to response fatigue. Participants 

might have become tired or less attentive as they progressed, affecting the 

quality of their responses. In conclusion, the study, while offering 

valuable insights, has some limitations in its approach and method that 

should be considered when interpreting the findings. 

Strengths 

 The questionnaire was thoughtfully prepared, keeping in mind 

university students and referencing scales like the Brown Attention-Deficit 

Disorder Symptom Assessment Scale (BADDS). This approach aims to be 

relevant and specific to the study’s target group. 

 The research has a narrow focus on students from the speech 

therapy and social work departments of a Greek university. This provides 

a closer look into these areas, attempting to contribute to the existing body 

of knowledge. While many studies have explored ADHD traits in different 

populations, this research offers a fresh perspective by concentrating on 

specific university departments in Greece. Ethical guidelines were 

followed diligently in the study. This effort is made to ensure that the 

research’s findings are credible and can be considered by the academic 

community. 

 Data collection was comprehensive, comprising 23 closed-ended 

questions about various aspects of ADHD. The aim was to get a well-

rounded understanding of ADHD in the selected group. For data analysis, 

the study employed the SPSS software, trying to be thorough and 

systematic in understanding the results. The study had a clear objective in 

mind: to screen students for certain characteristics related to ADHD. This 

provides direction to the research and hopes to make its findings useful. 

An interesting part of the research was looking into potential differences 

between students in Speech Therapy and those in Social Work.  

 This study explores the idea that academic disciplines might have 

some influence on ADHD traits. The results explain the differential 

prevalence of ADHD-like traits across academic disciplines, highlighting 

the heterogeneity of student challenges within university settings. The 

emphasis on early and proactive identification strategies corroborates the 

importance of timely and specialized interventions tailored to specific 
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departmental needs. Within the broader ADHD research context, this study 

provides a unique perspective on the manifestation of ADHD-like traits in 

distinct academic environments. The findings, with the established ADHD 

literature, underscore the imperative for department-specific interventions 

and support mechanisms in universities. The methodological rigor and 

specificity of this research contribute significantly to ADHD discourse, 

particularly in the context of higher education. It offers a deeper 

understanding of the interplay between academic specialization and 

ADHD traits. For future research, a more granular examination of the 

underlying factors contributing to observed variations is recommended. 

Additionally, exploring the interrelationship between ADHD traits, 

academic-induced stress, and specific educational pressures will further 

refine intervention strategies in academic settings.  

References 

American Psychiatric Association. (2022). Diagnostic and Statistical 

Manual of Mental Disorders. American Psychiatric Association 

Publishing. http://dx.doi.org/10.1176/appi.books.9780890425787 

Adler, L., & Cohen, J. (2004). Diagnosis and evaluation of adults with 

attention-deficit/hyperactivity disorder. Psychiatric Clinics of 

NorthAmerica,27(2),187–201. 

https://doi.org/10.1016/j.psc.2003.12.003  

Arnold, L. E., Hodgkins, P., Kahle, J., Madhoo, M., & Kewley, G. (2015). 

Long-Term Outcomes of ADHD: Academic Achievement and 

Performance. Journal of Attention Disorders, 24(1), 73–85. 

Asherson, P., & Buitelaar, J. (2015). ADHD in adults. In ADHD and 

Hyperkinetic Disorder (pp. 89–112). Oxford University Press. 

http://dx.doi.org/10.1093/med/9780198724308.003.0008 

Astenvald, R., Frick, M. A., Neufeld, J., Bölte, S., & Isaksson, J. (2022). 

Emotion dysregulation in ADHD and other neurodevelopmental 

conditions: A co-twin control study. Child and Adolescent 

Psychiatry and Mental Health, 16(1), 1–9. 

https://doi.org/10.1186/s13034-022-00528-0 

Barkley, R. A. (2008). Challenges in Diagnosing Adults With ADHD. The 

Journal of Clinical Psychiatry, 69(12), e36. 

https://doi.org/10.4088/jcp.1208e36 

http://dx.doi.org/10.1176/appi.books.9780890425787
http://dx.doi.org/10.1093/med/9780198724308.003.0008


THEODORATOU, RALLI , MYLONAKI,BEKOU 

104 
 

Bental, B., & Tirosh, E. (2007). The relationship between attention, 

executive functions, and reading domain abilities in attention 

deficit hyperactivity disorder and reading disorder: A comparative 

study. Journal of Child Psychology and Psychiatry and Allied 

Disciplines, 48(5), 455–463. https://doi.org/10.1111/j.1469-

7610.2006.01710.x 

Birchwood, J., & Daley, D. (2010). Brief report: The impact of Attention 

Deficit Hyperactivity Disorder (ADHD) symptoms on academic 

performance in an adolescent community sample. Journal of 

Adolescence,35(1),225–231. 

https://doi.org/10.1016/j.adolescence.2010.08.011 

Brown, T.E. (1996). Brown Attention-Deficit Disorder Scales: Manuel . 

The Psychological Corporation: San Antonio.Rucklidge JJ, 

Tannock R. Validity of the Brown ADD scales: an investigation in 

a predominantly inattentive ADHD adolescent sample with and 

without reading disabilities. Journal Attention Disorder. 

2002;5(3):155-164. doi:10.1177/108705470200500303  

Burnett Heyes, S., Adam, R. J., Urner, M., van der Leer, L., Bahrami, B., 

Bays, P. M., & Husain, M. (2012). Impulsivity and rapid decision-

making for reward. Frontiers in Psychology, 3. 

https://doi.org/10.3389/fpsyg.2012.00153  

Conners, C. K. (1997). Conners’ Rating Scales–Revised. Multihealth 

Systems. 

Conners, C. K., Erhardt, D., & Sparrow, M. A. (1999). Conners Adult 

ADHD Rating Scales (CAARS). Multihealth Systems, Inc. 

https://psycnet.apa.org/doi/10.1037/t04961-000 

Daley, D., & Birchwood, J. (2010). ADHD and academic performance: 

why does ADHD impact on academic performance and what can 

be done to support ADHD children in the classroom? Child: Care, 

Health and Development, 36(4), 455–464. 

https://doi.org/10.1111/j.1365-2214.2009.01046.x 

Dekkers, T. J., de Water, E., & Scheres, A. (2022). Impulsive and risky 

decision-making in adolescents with attention-deficit/hyperactivity 

disorder (ADHD): The need for a developmental perspective. 

https://doi.org/10.1111/j.1469-7610.2006.01710.x
https://doi.org/10.1111/j.1469-7610.2006.01710.x


SCREENING FOR ADHD TRAITS IN UNIVERSITY STUDENTS 

 105 
 

Current Opinion in Psychology, 44, 330–336. 

https://doi.org/10.1016/j.copsyc.2021.11.002  

Doménech-Betoret, F., Abellán-Roselló, L., & Gómez-Artiga, A. (2017). 

Self-Efficacy, Satisfaction, and Academic Achievement: The 

Mediator Role of Students’ Expectancy-Value Beliefs. Frontiers in 

Psychology, 8. https://doi.org/10.3389/fpsyg.2017.01193  

DuPaul, G. J., & Stoner, G. (2014). ADHD in the schools: Assessment and 

intervention strategies. Guilford Publications. 

Gawrilow, C., Gollwitzer, P. M., &Oettingen, G. (2010). If-Then plans 

benefit delay of gratification performance in children with and 

without ADHD. Cognitive Therapy and Research, 35(5), 442–455. 

https://doi.org/10.1007/s10608-010-9309-z 

Harrison, A.G., Harrison, K. A., Armstrong, I.T. (2019). Discriminating 

malingered Attention Deficit Hyperactivity Disorder from genuine 

symptom reporting using novel Personality Assessment Inventory 

validity measures. Applied Neuropsychology: Adult, 29 (1),10–22. 

https://doi.org/10.1080/23279095.2019.1702043 

 Henning, C., Summerfeldt, L. J., & Parker, J. D. A. (2021). ADHD and 

Academic Success in University Students: The Important Role of 

Impaired Attention. Journal of Attention Disorders, 26(6), 893–

901. https://doi.org/10.1177/10870547211036758 

Hopwood, C. J., Wright, A. G., Krueger, R. F., Schade, N., Markon, K. E., 

& Morey, L. C. (2013). DSM-5 pathological personality traits and 

the Personality Assessment Inventory. Assessment, 20(3), 269–

285. https://doi.org/10.1177/1073191113486286  

Jarrett, M. A. (2016). Attention-deficit/hyperactivity disorder (ADHD) 

symptoms, anxiety symptoms, and executive functioning in 

emerging adults. Psychological Assessment, 28(2), 245–250. 

https://psycnet.apa.org/doi/10.1037/pas0000190 

Kessler, R. C., Green, J. G., Adler, L. A., Barkley, R. A., Chatterji, S., 

Faraone, S. V., Finkelman, M., Greenhill, L. L., Gruber, M. J., 

Jewell, M., Russo, L. J., Sampson, N. A., & Van Brunt, D. L. 

(2010). Structure and diagnosis of adult attention-

deficit/hyperactivity disorder. Archives of General Psychiatry, 

67(11), 1168. https://doi.org/10.1001/archgenpsychiatry.2010.146.  

https://doi.org/10.1007/s10608-010-9309-z


THEODORATOU, RALLI , MYLONAKI,BEKOU 

106 
 

Kofler, M. J., Soto, E. F., Fosco, W. D., Irwin, L. N., Wells, E. L., & 

Sarver, D. E. (2020). Working memory and information processing 

in ADHD: Evidence for directionality of effects. Neuropsychology, 

34(2), 127–143. https://psycnet.apa.org/doi/10.1037/neu0000598 

Koziol, L. F. (1999). On the Proliferation of ADHD. Contemporary 

Psychology, 44(6), 459–460. http://dx.doi.org/10.1037/002094 

Kwon, K., Kupzyk, K., & Benton, A. (2018). Negative emotionality, 

emotion regulation, and achievement: Cross-lagged relations and 

mediation of academic engagement. Learning and Individual 

Differences,67,33–40. https://doi.org/10.1016/j.lindif.2018.07.004 

Lancaster, A., & Liljequist, L. (2018). Cross‐validation of PAI scales for 

the detection of suspected ADHD in adults. Journal of Clinical 

Psychology, 74(10), 1710–1718. 

https://doi.org/10.1002/jclp.22620 

Levine, J., Wolraich, M., & Hagan, J. F. (2019). ADHD: Evaluation and 

care. American Academy of Pediatrics. 

http://dx.doi.org/10.1542/9781610024129-part01-rating 

McLoughlin, D. (2021). WRAT-3: Wide Range Achievement Test. In The 

Psychological Assessment of Reading (pp. 329–330). Routledge. 

http://dx.doi.org/10.4324/9781003209225-33 

Mather, N. (1991). An instructional guide to the Woodcock-Johnson 

psychoeducational battery-revised. Clinical Psychology 

Publishing Co. 

Martz, E., Weiner, L., & Weibel, S. (2023). Identifying different patterns 

of emotion dysregulation in adult ADHD. Borderline Personality 

Disorder and Emotion Dysregulation, 10(1). 

https://doi.org/10.1186/s40479-023-00235-y 

Markovich, V., Katzir, T., & Tirosh, E. (2022). Executive functions and 

reading comprehension in adults with ADHD. In Iceri2022 

Proceedings. IATED. http://dx.doi.org/10.21125/iceri.2022.0860 

Miller, L. J. (1999). Kaufman Test of Educational 

Achievement/Normative Update, K-TEA/NU. Diagnostique, 

24(1–4), 145–159. 

Miller, D. J., Derefinko, K. J., Lynam, D. R., Milich, R., & Fillmore, M. 

T. (2009). Impulsivity and attention deficit-hyperactivity disorder: 

http://dx.doi.org/10.1542/9781610024129-part01-rating
http://dx.doi.org/10.4324/9781003209225-33
http://dx.doi.org/10.21125/iceri.2022.0860


SCREENING FOR ADHD TRAITS IN UNIVERSITY STUDENTS 

 107 
 

Subtype classification using the UPPS impulsive behavior scale. 

Journal of Psychopathology and Behavioral Assessment, 32(3), 

323–332. https://doi.org/10.1007/s10862-009-9155-z 

Morley, E., & Tyrrell, A. (2023). Exploring Female Students’ Experiences 

of ADHD and its Impact on Social, Academic, and Psychological 

Functioning. Journal of Attention Disorders, 27(10), 1129–1155. 

https://doi.org/10.1177/10870547231168432 

Paloyelis, Y., Rijsdijk, F., Wood, A. C., Asherson, P., & Kuntsi, J. (2010). 

The Genetic Association Between ADHD Symptoms and Reading 

Difficulties: The Role of Inattentiveness and IQ. Journal of 

Abnormal Child Psychology, 38(8), 1083–1095. 

https://doi.org/10.1007/s10802-010-9429-7 

Pagán, A. F., Huizar, Y. P., & Schmidt, A. T. (2022). Conner’s Continuous 

Performance Test and Adult ADHD: A Systematic Literature 

Review. Journal of Attention Disorders, 27(3), 231–249. 

https://doi.org/10.1177/10870547221142455 

Papp, S., Tombor, L., Kakuszi, B., Balogh, L., Réthelyi, J. M., Bitter, I., et 

al. (2020). Impaired early information processing in adult ADHD: 

a high-density ERP study. BMC Psychiatry, 20(1). 

https://doi.org/10.1186/s12888-020-02706-w 

Parks, K. M. A., Moreau, C. N., Hannah, K. E., Brainin, L., & Joanisse,M. 

F. (2021). The Task Matters: A Scoping Review on Reading 

Comprehension Abilities in ADHD. Journal of Attention 

Disorders,26(10),1304–1324. 

https://doi.org/10.1177/10870547211068047 

Plourde, V., Boivin, M., Forget‐Dubois, N., Brendgen, M., Vitaro, F., 

Marino, C., et al. (2015). Phenotypic and genetic associations 

between reading comprehension, decoding skills, and ADHD 

dimensions: evidence from two population‐based studies. Journal 

of Child Psychology and Psychiatry, 56(10), 1074–1082. 

https://doi.org/10.1111/jcpp.12394 

Poerio, G. L., Totterdell, P., Emerson, L. M., & Miles, E. (2016). Social 

Daydreaming and Adjustment: An Experience-Sampling Study of 

Socio-Emotional Adaptation During a Life Transition. Frontiers in 

Psychology, 7. https://doi.org/10.3389/fpsyg.2016.00013 

https://doi.org/10.1007/s10862-009-9155-z
https://doi.org/10.3389/fpsyg.2016.00013


THEODORATOU, RALLI , MYLONAKI,BEKOU 

108 
 

Pollak, Y., Kahana-Vax, G., & Hoofien, D. (2007). Retrieval Processes in 

Adults With ADHD: A RAVLT Study. Developmental 

Neuropsychology,33(1),62–73. 

https://doi.org/10.1080/87565640701729789 

 Polanczyk, G., de Lima, M. S., Horta, B. L., Biederman, J., & Rohde, L. 

A. (2007). The Worldwide Prevalence of ADHD: A Systematic 

Review and Metaregression Analysis. American Journal of 

Psychiatry,164(6),942–948. 

https://ajp.psychiatryonline.org/doi/full/10.1176/ajp.2007.164.6.9

42#_ac_authorArticleInfoCon 

Purvis, K. L., & Tannock, R. (2000). Phonological Processing, Not 

Inhibitory Control, Differentiates ADHD and Reading Disability. 

Journal of the American Academy of Child & Adolescent 

Psychiatry, 39(4), 485–494. https://doi.org/10.1097/00004583-

200004000-00018. 

Roberts, W., Milich, R., & Fillmore, M. T. (2012). Constraints on 

information processing capacity in adults with ADHD. 

Neuropsychology, 26(6), 695–703. 

https://psycnet.apa.org/doi/10.1037/a0030296 

Roebuck, H., Freigang, C., & Barry, J. G. (2016). Continuous performance 

tasks: Not just about sustaining attention. Journal of Speech, 

Language, and Hearing Research, 59(3), 501–510. 

https://doi.org/10.1044/2015_jslhr-l-15-0068  

Rucklidge, J. J., & Tannock, R. (2002). Validity of the Brown ADD scales: 

an investigation in a predominantly inattentive ADHD adolescent 

sample with and without reading disabilities. Journal of Attention 

Disorders, 5(3), 155–164. doi:10.1177/108705470200500303 

Sacchetti, G. M., & Lefler, E. K. (2014). ADHD Symptomology and Social 

Functioning in College Students. Journal of Attention Disorders, 

21(12), 1009–1019. https://doi.org/10.1177/1087054714557355 

Selikowitz, M. (2021). ADHD in adulthood. In ADHD: The Facts (pp. 

195–204). Oxford University Press. 

http://dx.doi.org/10.1093/oso/9780198867371.003.0018 

Shaw, P., Stringaris, A., Nigg, J., &Leibenluft, E. (2014). Emotion 

dysregulation in attention deficit hyperactivity disorder. American 

http://dx.doi.org/10.1093/oso/9780198867371.003.0018


SCREENING FOR ADHD TRAITS IN UNIVERSITY STUDENTS 

 109 
 

Journal of Psychiatry, 171(3), 276–293. 

https://doi.org/10.1176/appi.ajp.2013.13070966 

Siklos, S., & Kerns, K. A. (2004). Assessing multitasking in children with 

ADHD using a modified Six Elements Test. Archives of Clinical 

Neuropsychology, 19(3), 347–361 Shaw, P., Stringaris, A., Nigg, 

J., & Leibenluft, E. (2014). Emotion Dysregulation in Attention 

Deficit Hyperactivity Disorder. American Journal of Psychiatry, 

171(3), 276–293. https://doi.org/10.1016/S0887-6177(03)00071-4 

Siouti, Z., Kougioumtzis, G. A., Kaltsouda, A., Theodoratou, M., Yotsidi, 

V., & Mitraras, A. (2023). Stress Management, Clinical 

Interventions, and Social Support of Students with Learning 

Disabilities. In M. Sofologi, G. Kougioumtzis, & C. Koundourou 

(Eds.), Perspectives of Cognitive, Psychosocial, and Learning 

Difficulties from Childhood to Adulthood: Practical Counseling 

Strategies (pp. 93-108). IGI Global. https://doi.org/10.4018/978-1-

6684-8203-2.ch006 

Siouti, Z., Kougioumtzis, G. A., Kaltsouda, A., & Theodoratou, M. (2024). 

The Role of Support Networks for Children and Adolescents with 

Language Developmental Problems. In D. Katsarou 

(Ed.), Childhood Developmental Language Disorders: Role of 

Inclusion, Families, and Professionals (pp. 149-158). IGI Global. 

https://doi.org/10.4018/979-8-3693-1982-6.ch010 

Snelbaker, A. J., Wilkinson, G. S., Robertson, G. J., & Glutting, J. J. 

(2001). Wide Range Achievement Test 3 (WRAT3). In 

Understanding Psychological Assessment (pp. 259–274). Springer 

US. http://dx.doi.org/10.1007/978-1-4615-1185-4_13 

Solanto, M. V. (2000). The Predominantly Inattentive Subtype of 

Attention-Deficit/Hyperactivity Disorder. CNS Spectra, 5(6), 45–

51. https://doi.org/10.1017/S1092852900007069 

Somer, E., Soffer-Dudek, N., & Ross, C. A. (2017). The Comorbidity of 

Daydreaming Disorder (Maladaptive Daydreaming). Journal of 

Nervous & Mental Disease, 205(7), 525–530. 

Doi:10.1097/NMD.0000000000000685 

Sutton, J. P. (1999). Woodcock Reading Mastery Tests Revised/Normative 

Update (WRMT-R/NU). Diagnostique, 24(1–4), 299–316. 

https://doi.org/10.1176/appi.ajp.2013.13070966
http://dx.doi.org/10.1007/978-1-4615-1185-4_13


THEODORATOU, RALLI , MYLONAKI,BEKOU 

110 
 

Theodor-Katz, N., Somer, E., Hesseg, R. M., & Soffer-Dudek, N. (2022). 

Could immersive daydreaming underlie a deficit in attention? The 

prevalence and characteristics of maladaptive daydreaming in 

individuals with attention-deficit/hyperactivity disorder. Journal of 

Clinical Psychology, 78(11), 2309–2328. 

https://doi.org/10.1002/jclp.23355 

Theodoratou, M., Gkintoni, E., & Farmakopoulou, I. (2023a). Executive 

Functions and Quality of Life in Neurodevelopmental Spectrum. 

An Outline. Technium Social Sciences Journal, 39, 430–439. 

Theodoratou, M., Farmakopoulou, I., & Gkintoni, E. (2023b). ADHD, 

Comorbidities, and Multimodal Treatment. In M. Sofologi, G. 

Kougioumtzis, & C. Koundourou (Eds.), Advances in Educational 

Technologies and Instructional Design (pp. 245–278). IGI Global. 

http://dx.doi.org/10.4018/978-1-6684-8203-2.ch013 

Ustun, B., Adler, L. A., Rudin, C., et al. (2017). The World Health 

Organization Adult Attention-Deficit/Hyperactivity Disorder Self-

Report Screening Scale for DSM-5. JAMA Psychiatry, 74(5), 520–

526. doi:10.1001/jamapsychiatry.2017.0298 

Wender, P. (1998). Attention-Deficit Hyperactivity Disorder in Adults. 

Oxford University Press. https://doi.org/10.1016/S0193-

953X(05)70039-3 

Wilms, R., Lanwehr, R., & Kastenmüller, A. (2020). Emotion regulation 

in everyday life: The role of goals and situational factors. Frontiers 

in Psychology, 11. doi:10.3389/fpsyg.2020.00877 

Willcutt, E. G., Doyle, A. E., Nigg, J. T., Faraone, S. V., & Pennington, B. 

F. (2005). Validity of the executive function theory of attention-

deficit/hyperactivity disorder: a meta-analytic review. Biological 

Psychiatry, 57(11), 1336-1346. 

https://doi.org/10.1016/j.biopsych.2005.02.006 

Winstanley, C. A., Eagle, D. M., & Robbins, T. W. (2006). Behavioral 

models of impulsivity in relation to ADHD: Translation between 

clinical and preclinical studies. Clinical Psychology Review, 26(4), 

379–395. https://doi.org/10.1016/j.cpr.2006.01.001 

Woodcock, R. W., & Mather, N. (1989). Woodcock-Johnson Tests of 

Achievement. Allen, TX: DLM Teaching Resources. 



SCREENING FOR ADHD TRAITS IN UNIVERSITY STUDENTS 

 111 
 

Received November 02, 2023 

Revision Received January 02, 2024 

 


